UNICEF Toolkit on Diversion and Alternatives to Detention 2009
‘Learn more about basic child development and psychology’

Please note that the materials here have been collated from existing sources and have not been adapted specifically for the purposes of the UNICEF toolkit on diversion and alternatives. They are included here to give some insight into basic child development and psychology but the reader is expected to be able to interpret how they are relevant to children in conflict with the law in general and to diversion and alternatives in particular. 

Part A. Materials taken from: Working with children in street situations – Training Manual 1: Core knowledge, approaches and training techniques by Marie Wernham (CREATE: Child Rights Evaluation, Advice & Training Exchange) for EveryChild Kyrgyzstan, 2007, Chapter 4, ‘The psychology of children in street situations’ and related handouts. 
This is part of a training manual introducing basic concepts of child rights, child development and child psychology to those with limited experience in this area. It is focused on children in street situations but the principles can be applied more broadly, e.g. to children in conflict with the law. Chapter 4 consists of a series of training exercises, supported by handouts which summarise key information, on issues such as: stages of development; 4 areas of child development; attachment theory; risk and resilience; peer groups; gender; and the ‘3-stage choice process’.

Part B. Materials taken from: Police Training on Child Rights & Child Protection: Lessons Learned & Manual, Marie Wernham with Savina Geerinckx & Elanor Jackson, Consortium for Street Children, 2005, Section 5, ‘Basic child development’.
This consists of some selected excerpts from a broader training manual for police on child rights and child protection. Some of the training exercises in Section 5 of this manual have subsequently been further developed by the author and are included in Part A above. They are therefore not repeated here in Part B. The materials here include information and activities on: minimum age of criminal responsibility; ‘police as a positive influence on child development’; ‘what you put in will come out’; and ‘crisis of chance?’ The full training manual is available as part of the ‘resources’ section of the UNICEF toolkit.

Part C. ‘Juvenile Justice Power Walk’, UNICEF Papua New Guinea  
This is a 30-minute training exercise to demonstrate to participants some differences in developmental levels and understanding between children and adults in conflict with the law.
Part A:

Working with children in street situations
Training Manual 1: 

Core Knowledge, Approaches and Training Techniques

Marie Wernham

CREATE: Child Rights Evaluation, Advice & Training Exchange
for

EveryChild Kyrgyzstan

Funded by UK Department for International Development
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Section 4
The psychology of children in street situations
Objectives for Section 4

By the end of this section the participants should be able to:

· Understand that children develop in 4 different areas; know what inputs are needed for good development in each of these areas; understand that an individual child’s development can vary depending on these inputs as well as on age and ability; 

· Understand the basic concept of ‘attachment theory’ and the implications of this for working with children in street situations;

· Appreciate the importance of resilience when working with children and how to identify internal and external risk and resilience factors;

· Understand the importance of peer groups for children in street situations;

· Understand what is meant by ‘gender-sensitivity’ and the implications of this for working with children in street situations;

· Employ the ‘3-stage choice process’ when working with children in street situations.
4.a. Basic child development

Activity 14: Stages of child development
Aim: To introduce participants to stages of child development.

Time: 10 minutes  

Materials: Pictures of children of different ages; participants’ pictures of children in street situations from Activity 5 (optional)

Task: Draw or collect in advance and display around the room pictures / photographs / illustrations of children of different ages – for example a small baby and children aged 3, 8, 13 and 17. [Alternatively, ask participants to compare their picture of a child from Activity 5 with that of their neighbour]. Indicate children of different ages and ask participants:
· In what way are these children different to each other? [Elicit words such as ‘grow’, ‘age’, ‘development’, ‘size / big / small’, ‘older’, ‘mature’, ‘intelligent’ etc.].
· Do children reach common developmental stages at the same time? [Ask participants with children at what age their child started walking or talking – there is bound to be some individual variation].
· At what age do you start seeing children working and/or living on the streets? What age was the youngest child you have dealt with/ seen on the streets? What is the average age?  

· Do you treat children of different ages differently? Why? [Encourage a general discussion about why a 7-year-old’s behaviour is so different to a 17-year-old’s behaviour, and why one particular 17-year-old can behave so differently from someone else of the same age]. 
· Alternative exercise (10 minutes)
: Participants should say the first word or phrase that comes into their mind when you say the word ‘baby’ – ask all participants in turn, as quickly as possible, giving them very little time to think (this can be done by throwing a ball around). Repeat with the words ‘child’ and then ‘adolescent’. Use these responses as the basis for a discussion on the difference assumptions we make about children based on age. What is the defining characteristic of a ‘baby’ / ‘child’ / ‘adolescent’? Is it chronological age? Physical size? Mental ability? This should lead into areas of child development (Activity 15).
Activity 15: Areas of child development

Aim: To introduce participants to areas of child development and reflect on the implications of this for work with children in street situations.

Time: 30 minutes  

Materials: Flipchart and pens, Handout 13 (areas and stages of child development)
Task:

· Explain that as children grow, they ‘develop’ in four different areas. Draw the following diagram on a flipchart:
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[Note: If training in a strong religious cultural context then ‘spiritual’ development can be labelled at the centre of the diagram].

Check that participants understand these four terms and the differences between them, but do not spend too long on detailed definitions [refer to the definitions included in Handout 13].

Tell participants:

· Each of the children in the picture(s) displayed at the beginning of the session [if this activity was used] is at different stages of physical, cognitive, emotional and moral / social development.

· Of course children do not develop in isolation.  

· Children need an environment that gives them the things they need - and where their rights are respected - in order to develop into fully rounded, confident, responsible and happy adults. [Draw arrows on the diagram on the board pointing in towards each of the 4 sections].

Ask participants what type of inputs are needed into each of the four areas so that a child develops properly and write answers by the appropriate arrows: e.g. 

· physical development - proper nutrition, protection from violence etc.; 

· cognitive development – stimulation, education, play etc.; 

· emotional development – supportive family, love, protection from neglect and emotional abuse etc.; 

· moral / social development – positive role models, positive and consistent discipline in a loving context (praising good behaviour, explaining why bad behaviour is wrong) etc. 

[If you are familiar with the UN Convention on the Rights of the Child, try to phrase the inputs in terms of rights. For example, if a participant mentions ‘education,’ write ‘right to education’ on the board].

Tell participants:

· In an ideal situation, all children’s rights are respected and fulfilled and children receive all of the input they need in order to develop as well-rounded individuals. [Start shading in areas of the diagram starting from the centre moving outwards in a spiral pattern so that each area ‘develops’ simultaneously / at an equal rate].
· The younger the child, the less developed they will be in all of these areas, but if they are growing up in a supportive, safe and loving environment, they will still be on track for overall balanced development. 

· This process reflects the ‘evolving capacities’ of the child mentioned in CRC Article 5.

· However, if children do not get the right kind of input and they grow up in an environment where their rights are not respected or fulfilled, then their development will be affected and can be ‘unbalanced.’ For example: 

· If a child does not get enough nutritious food he or she will not develop properly physically; 

· If a child does not get enough stimulation or education, his or her cognitive development will be affected; 

· If a child does not grow up in a loving and supportive environment, or if they grow up in a situation of neglect and emotional abuse, then their emotional, social and moral development will be less advanced than that of a child who has better opportunities. 

For example, a 15-year-old boy or girl living on the streets may be physically (including sexually) developed and may ‘look’ like a ‘15-year-old’, and they might even have quite good cognitive ‘streetwise’ skills which they have picked up in order to survive, but their emotional and moral development might be at a much lower level. [Erase some of the shading from the diagram to illustrate this incomplete, uneven or unbalanced development].  
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This unbalanced development is a violation of one of the most fundamental rights outlined in the UN Convention on the Rights of the Child - Article 6 which states: “States Parties shall ensure to the maximum extent possible the survival and development of the child” (UN Convention on the Rights of the Child, Article 6.2)
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Elicit from participants the implications that this might have on working with children in street situations and compare to the list below.

· Summarise learning from this exercise drawing on the ‘key learning points’ below and give participants Handout 13 which consolidates information from this exercise.

Implications for working with children in street situations
· Different ages: A 7-year-old is obviously very different to a 17-year-old. The younger the child is in general, regardless of their background, the less he or she will be to understand certain things.

· Different abilities: Each child is different. We are all born with different personalities and abilities. Some children are naturally more intelligent, creative or sensitive than others. Some are born with, or acquire, physical or mental impairments which can lead to disability. Some disadvantages may be overcome by appropriate support in a loving and encouraging environment. However, regardless of age or social background, it is still safe to say that not all 7-year-olds are at the same level of development. Each child must therefore be assessed and treated on an individual basis.

· Different backgrounds: In addition to age differences, children such as those in street situations, who may lack the necessary supportive and nurturing environment needed in order to develop to their fullest potential, are likely to have experienced uneven, or ‘unbalanced’ development across the four areas discussed above. Even if an adolescent child on the streets appears to be physically well developed, he or she might well display a lower level of emotional, social and moral development. 

In general, younger children, those with more limited abilities, and those with uneven / unbalanced development may be less able to understand:

· The implications of their choices and behaviour – the impact on others and ramifications for themselves; 

· The difference between right and wrong; 

· The way systems work;

· Complex / technical language;

· Adult concepts and understanding of time – e.g. they might refer to an event as happening ‘on the same day that my friend Akyl hurt his leg’ rather than ‘three days ago’ as an adult would describe it.
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Key learning points: Your treatment of every child should always be appropriate to the individual child’s developmental age – not just how old they ‘look.’ Do not assume that a child in a street situation has achieved ‘adult’ levels of emotional and moral development because of the way they look and act. Be patient and understanding; use child-friendly language; explain things clearly; check they have genuinely understood by getting them to repeat important information back to you. Understand the choices that the child has made within the limits of their particular developmental context and work to expand those choices so as to have a positive, rather than a negative, impact on their development.  
When working with street children, remember this diagram and the 4 rules which accompany it: 
1. Do no harm to any of the areas of development through your intervention.
2. Contribute positively to these areas of development through your intervention.
3. Remember the evolving capacities of the child: a 7-year-old is at a different developmental level to a 17-year-old.
4. Remember the individuality of each child: even children of the same age have different natural abilities and additionally some may have experienced uneven child development through their upbringing.
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See also: Handout 4 (causes and consequences of children coming into a street environment) for general characteristics of street children and behavioural manifestations.

4.b. Attachment theory

Activity 16: Introduction to attachment theory
Aim: To encourage participants to think about what is meant by ‘attachment’ and why it might be important in a child’s development.
Time: Part 1 - 5 minutes; Part 2 – 20 minutes
Materials: Ball of string, flipchart, Handout 14 (attachment theory)
Task: Part 1 – ‘Passing the baby’
· Pretend to carefully cradle in your arms a small baby. Smile down at her, make eye contact, speak to her, rock her gently etc. whilst ignoring the participants. [It is important to give the impression that this is a ‘real’ baby – imagine the weight and how it feels. You must be convincing! It is more effective to use an imaginary baby than a doll as this gives more scope for imagination. People are less likely to take a doll seriously.] Turn to participants saying ‘Have you seen Ayxa, my beautiful baby? Isn’t she lovely? How do you think she feels right now?’ [safe, happy, content]. ‘Unfortunately, I have to go and do something now, so I’ll just leave her here, OK?’ [Gently lay the imaginary baby on a table and walk away] ‘How do you think she feels now?’ [scared, insecure, upset, lonely]. ‘OK, you’re right. Maybe I shouldn’t leave her on her own. Will you please look after her while I’m gone?’ [Pick up the imaginary baby and pass her carefully to the person nearest to you. Make sure they hold the baby properly, supporting the head etc. to maintain the illusion that this is a ‘real’ baby. Walk away.] ‘How do you think she feels now?’ [unsure, maybe scared in a stranger’s arms, abandoned?] ‘How about if she gets passed around everyone?’ [encourage the participants to pass the baby from one to another]. ‘How do you think she feels now?’ [upset, anxious, abandoned, panicked etc.] Take the ‘baby’ back, thank participants for helping in the demonstration and place her in an imaginary ‘cradle’ on a chair or table close to you. Summarise: babies and children feel secure and safe when they are with people they know who love and take care of them. They don’t like being passed around lots of different strangers. Lead into Part 2.

Part 2 – ‘Strings of attachment’
· Explain to participants: as ‘Ayxa’ grows up, from a very early age she is developing in all four areas we looked at in Activity 15 (physical, cognitive, emotional and social / moral). One of the most essential things to ensure healthy development in these areas is good, strong ‘attachment’ or ‘bonding’ to at least one primary caregiver. Often this is the mother, but it doesn’t have to be. It can be anyone who loves the child and provides for her needs. It can be more than one person. [Tie two pieces of string to the chair or table leg where ‘Axya’ is sleeping. Give one to a participant and hold onto the other yourself]. The string represents these attachments. When Ayxa is hungry, cold, tired, wet or scared she cries out: effectively she pulls on the string to bring someone to help [walk towards the baby]. In a secure attachment relationship, the carer will resolve the problem and calm the baby down. The baby learns that this person can be relied on and trusted to help, not only physically but also emotionally. The carer can also ‘pull on the string’, drawing Ayxa’s attention through an appropriate tone of voice, smiling and stimulating her. Attachment is therefore a two-way relationship. It is important that there is consistency in who responds to the child (whether it is one or more people) and the way in which they respond to her. She might therefore have multiple attachments / strings to different people and this is fine so long as there is at least one strong one, and preferably that there is a discernable pattern and regularity in the caring. [Demonstrate this visually] For example, in the morning I am the carer. Ayxa cries / pulls on the string and I respond each time [walk repeatedly backwards and forwards to Ayxa]. In the afternoon, when I am at work, you are the carer [indicating the participant holding the other string]. You respond to her repeatedly – possibly in a slightly different way, but so long as it is positive, this is OK. Ayxa gets used to the way we each respond to her. [Thank the volunteer participant and take the string from them to simplify the rest of the demonstration].
· As Ayxa gets older and she becomes more aware of her surroundings, her brain starts to grapple with complex problems like ‘does something still exist, even if I can’t see it?’ At this stage, babies become panicked if their primary carer suddenly walks away or leaves the room [this is called ‘separation anxiety’ and is a normal phase of development]. Ayxa needs to learn that she is still loved and cared for, even if she can’t physically see or sense the carer’s presence: the string is still there, even if it seems invisible. She needs lots of reassurance at this stage but if the attachment(s) remain strong, she will learn that the carer(s) offer(s) a safe base from which to go off and explore the world in confidence. She will therefore have a good, secure basis for development in all four key areas. In this type of relationship Ayxa is ‘securely attached’ and this is likely to set a positive pattern for all her future relationships with other people. This is the first and best type of attachment pattern.
· However, let us imagine what would happen if Ayxa is not securely attached. Imagine when she cries that I ignore her. I drop my end of the string [demonstrate]. I tell her to stop crying and encourage her to be independent. I don’t pull on my end of the string to stimulate her or bring her close. We avoid each other. She is ‘avoidantly attached’ in this situation. This is the second type of attachment. What implications do you think this will have for her? [Ayxa gets used to being independent, but the quality of her development and emotional security may suffer. She lacks a secure base]. 
· In the third type of attachment where Ayxa is ‘ambivalently attached’, I am inconsistent with the way I respond to her. When she pulls on the string, sometimes I respond appropriately, but other times I ignore her and drop the string, picking it up only when I want to [demonstrate]. What implications do you think this will have for her? [Ayxa is confused and spends a lot of time worrying about me and trying to get my attention rather than feeling secure enough to explore the world on her own. She finds it difficult to cope with stress.]

· In the fourth type – called ‘disorganised attachment’, Ayxa finds me either ‘frightening’ or ‘frightened’. If I am ‘frightening’ I might be abusing her physically, psychologically or sexually so that when she pulls on the string, something bad happens – or I pull on the string from my end and do something bad to her. If I am ‘frightened’, when she pulls on the string looking for safety and security, I cannot give her either because I myself am not feeling safe or secure. In either of these situations, I am not providing her with a secure basis for development or for future relationships. 

· [image: image26.wmf]Summary: Write the four types of attachment on a flipchart and briefly re-cap the key features of each. Explain to participants not to worry too much about the different types. The key thing is to understand the importance of secure attachment in child development – especially aged 0-5 years: a child needs to have at least one strong relationship with a carer who is available, consistent, loving, trustworthy and predictable. This will give her the security to develop positively in all four areas (physical, cognitive, emotional and social / moral) and will provide a basis for positive relationships with other people as she grows up. However, children we have contact with in street situations might not have grown up securely attached. They might find it difficult to trust adults. They might expect to be rejected. They might ‘test’ us to see if we can be trusted over time. They might go out of their way to please us, or they might try to ignore us altogether. We therefore need to have great patience with such children. We must be trustworthy, reliable, consistent and caring in our relationships with them in order to overcome any conscious or subconscious fears they may have or patterns they might expect. Secure attachment is very difficult to achieve if there is a low ratio of carers to children, or if there is a high turnover of carers (as is often the case in large institutions: this is one of the main reasons why children should not be placed in large institutions). See Handout 14 for more background on attachment theory. 
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Caution! Do not call the ‘baby’ by the name of anyone present at the training; try to choose a random name so that participants do not identify too much with what happens. Participants - and you as facilitator! - may become very emotionally involved in what is happening to the imaginary baby. At the end of the exercise, untie the strings and put them away. State clearly to everyone that you do not really have a baby called Ayxa and that as the exercise is over, Ayxa no longer exists, otherwise there can be a disturbing sense that she is still ‘in the room’.
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Key learning points:  Children need a secure attachment to at least one primary carer to ensure healthy physical, cognitive, emotional and social development and to set a good pattern for future relationships with other people. It is difficult to achieve secure attachment where there is a low ratio of carers to children and where there is a high turnover of carers (such as in large institutions). Be patient, reliable, caring, available and consistent when dealing with children in street situations in order to gain their trust which, based on their past experiences, they might find difficult to give.

4.c. Risk and resilience

There has been a recent shift in the field of child development away from focusing on environmental risk factors towards consideration of personal resiliency and environmental protective factors that allow a child to survive the adversities of his or her environment.  
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What is resilience?

“Resilience has been defined as the capacity to withstand, recover, and even grow from negative experiences”.

Studies have revealed the following critical factors associated with resiliency: 

· External supports and resources available to a child (e.g. family, school and community institutions); 

· Personal / internal strengths that a child develops (e.g. self-esteem, a capacity for self-monitoring, spirituality and altruism); 

· Social interpersonal skills acquired (e.g. conflict resolution and communication skills).
 

In general, resilience requires a combination of all of these things: internal strengths alone are not enough as a child is constantly interacting with his or her environment.
What is a child’s ‘social support system’?

A child’s ‘social support system’ refers to all the significant people that a child meets at certain times of his/her life and who play an important role in the child’s development. A child’s social support system could include: mother, father, brothers and sisters, friends, extended family (aunts, uncles, cousins, grandparents), neighbours, doctor, nurse, dentist, priest / pastor / imam / other religious leader, teachers, shopkeeper of a local café, youth leader from an NGO centre, NGO outreach worker or police officer.

Personnel working with children in street situations should know who makes up the child’s social support system. A social support system refers to people who play a positive role in the life of a child and in situations of crisis could function as a network for the child to fall back on.

Activity 17: Internal and external risk and resilience / protective factors: ‘Me Map’

Aim: To identify the participants’ own childhood internal and external risk and resilience factors and to compare these with the risk and resilience factors of children in street situations; to assess participants’ roles in minimising the risks faced by children in street situations and strengthening their resilience.
Time: 30 - 40 minutes
Materials: Pen and paper for each participant; Handout 15 (resilience)
Task: 

· Explain to participants that this exercise is a personal one. Nobody else will see the diagrams / pictures that they draw. Each participant should take a blank piece of paper and draw a small picture outline of themselves (or write their name) in the centre. Next, tell them to draw a vertical line down the middle of the paper, dividing it in 2. 
· Ask participants to close their eyes for a few minutes and think about when they were a child of approximately 13 years of age. What were their internal strengths? What personality traits or positive characteristics did they have? (e.g. sense of humour, quick-thinking, kind). Write these things inside the figure on the left (internal resilience factors). Now write down personal weaknesses of character at that age (e.g. easily-led, naughty) inside the figure on the right (internal risk factors). Then think of all of the people, places and things that played a significant role in their lives at that time – both positive and negative - and write them outside the figure in the correct half of the paper (external risk and resiliency / protective factors). 

· The relative strength of influence of particular factors, either internal or external, can be marked in some way – e.g. circled, placed near or far from the figure, or linked with either bold or dotted lines. Encourage participants to use their imagination and creativity to build up this personal picture to represent risk and resilience factors in their development. 
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Ask participants to think about the following (they do not have to answer out loud if they do not want to – this works equally well as a quiet, reflective exercise):

· Overall, was your childhood / youth experience positive or negative?

· Did you have good internal and external resilience factors to support you – including people both within and outside your family?

· Think of a time when you were in trouble as a child: Who helped you? What would have happened if you didn’t have anyone to help you?

Next, ask participants to think of a child they know on the streets [refer to drawings from Activity 5 if relevant]. 

· If that child filled out one of these diagrams, what would it look like? 

· Would there be more risk or more resilience factors?  
· Would that child have a wide range of people to support them – both within and outside their family?

· Who would be able to help them when they are in trouble? 

· What would happen if they don’t have anyone to help them?

· If the child were to include you in their picture, on which side of the drawing would they place you – as a risk or resilience factor?

· [image: image28.emf]

If you think you would be on the negative side, is there a way you could become a positive influence in this child’s life? Can you become part of that child’s social support network / external resilience factors? Can you help them to minimise the influence of internal and external risk factors and strengthen the influence of internal and external resilience factors?

· Give participants Handout 15 on resilience and summarise the key learning points as below.

[This activity is adapted for use directly with children in Manual 3 in relation to drop-in centre work].
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Key learning points:
· Focus on positive things within the child and his/her environment – not just the negative things. This is a much more empowering approach for children as it recognises and builds on their strengths. With a little encouragement, children in street situations are capable of participating in a very positive way to their own development as well as that of their peers, families and communities. 

· Find out as much as you can about the individual child’s internal and external risk and resilience factors as this will help you to identify the best range of options available to that child. 

· The external resilience factors make up the child’s ‘social support network’ which you can also be a part of. 

· Be a positive rather than a negative influence in a child’s life by helping them to minimise the influence of internal and external risk factors and strengthen the influence of internal and external resilience factors.

4.d. Peer groups

Activity 18: Energiser – ‘Lifeboats’

Aim: To refresh participants and lead into the topic of peer groups.

Time: 5 minutes (+5 minutes discussion)

Task: 
· All participants should stand, with space to move around.

· Explain that they are on a ship at sea but the ship is sinking. They must form groups of certain numbers in order to fit into the lifeboats. When you shout ‘4!’ they must get quickly into groups of 4, when you shout ‘6!’ they form groups of 6 etc. Anyone left out of a group will drown / leave the game. Repeat this several times.

· Participants should stay in the final ‘lifeboat’ groups formed and those who have ‘drowned’ should stay separate. Lead into a discussion based on these questions:

- How does it feel to be in a group whilst in a crisis situation? [Note any interesting body language: often people will physically hold onto each other during this exercise].

- How did you form these groups? People closest to you? People you know best? To what extent can you choose your peer group in times of crisis compared with normal situations?

- For those who were excluded from groups and who drowned: How does it feel to be outside the groups? How did you end up separated?

- How do you think this relates to peer groups of children in street situations? [importance of peer support; choice of companions in different circumstances; exclusion from mainstream groups etc.] Lead into the next activity.
Activity 19: Peer groups
Aim: To encourage participants to reflect on the role of children’s peer groups in street situations and how these impact on work with children in street situations.
Time: 20 minutes
Materials: Flipchart and pen; Handout 16 (peer groups)
Task: 
· On a flipchart, draw 3 columns. At the top of the first column, draw a smiley face (. At the top of the middle column draw a neutral face and on the right an unhappy face (. 

· Explain to participants that you will call out a word and they should decide whether the word has positive, negative or neutral connotations. 

· Write the word in the column which they choose: ‘gang’, ‘peer’, ‘friend’, ‘group’, ‘crowd’, ‘company’, ‘mob’, ‘team’, ‘colleague’, ‘companion’ [Add any other locally culturally relevant terms which have strong connotations – like ‘posse’].
· Which of these terms are commonly used to refer to groups of children living and working on the streets? Reflect on the assumptions made about these terms and the assumptions we make about groups of children in street situations who ‘hang out’ together. 

· Refer back to Activity 17 on risk and resilience. Ask participants: are the peers of children in street situations a positive or negative influence? A risk or resilience factor? Refer to participants’ drawings of children from Activity 5 to help personalise if necessary. [Answer: It depends entirely on the individual child and the individual situation].

· Why do children in street situations form groups? [These reasons can also be added to the 3 columns depending on whether the reason is considered to be positive, negative or neutral]. What are the positive and negative consequences of children joining peer groups on the streets? Compare answers with the points below. 

· What implications do peer groups have for work with children in street situations?

· Summarise key learning points as below.
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Alternative activity: Place a picture of a smiley, neutral and unhappy face each on a different wall of the training room. When you read out the words, and/or when giving reasons why street children form peer groups, participants should stand by one of the faces according to their own opinion. 

· Give participants Handout 16 on peer groups which contains the basic information below.
Children’s involvement in ‘gangs’ or peer groups on the streets can be one of the main risk factors in an individual child’s experience, but it can also be one of the main protective factors, depending on the nature of the gang / group, the character of the leader, the local environment, the extent and type of substance abuse and ‘survival strategies’ engaged in and so on.

Why do children in street situations join gangs / groups?

In a society that has failed to provide them with their basic physical and emotional needs children in street situations join gangs / groups in response to:

· social exclusion

· loneliness 

· need for protection
 

What are the positive and negative factors of street gangs / peer groups?

In many countries it is a key coping strategy for survival in a hostile environment and the negative aspects of gang involvement must therefore be balanced against the positive ones. 

Negative aspects may include:

· violence (to maintain discipline and assert authority within the hierarchy of the gang as well as taking the form of inter-gang violence)

· introduction to substance abuse 

· potential for increased criminal behaviour
Positive aspects may include:

· mutual protection from outside threats

· a sense of belonging

· security

· pride (often gained through undergoing harsh initiation rites)

· friendship

· emotional and financial support (group members may often share resources)

What are the implications of peer groups for work with children in street situations? 
· Do not underestimate the importance of peers groups for children in street situations, especially for those who lack the support of a biological family. The peer group can become the child’s ‘family of choice’ rather than his/her ‘family of blood’. Children can strongly resent you if they think you are trying to break up their group and thoughts of leaving peer groups can severely impact on a homeless child’s desire for family reunification or reintegration into school.
· Remember to assess each child’s experience of peer groups on an individual basis: even children within the same group may have different experiences of the group based on age, gender, personality, role and position in the group hierarchy.

· Understand, from the individual child’s point of view: Why does s/he associate with this particular group? What are the good things about it? What are the bad things? Where does the group, or individual members of the group, fit into the risk and resiliency diagram? Does the group help to reinforce positive or negative internal psychological factors? Is there any way that the group experience can be improved? How?

· Acknowledge any particular roles that the child plays within the group: for example, s/he may be the one who takes charge of finding food, or getting work, or making jokes. If these are roles which are contributing to the positive development of life skills then how can you build on this? If these roles are having a negative impact on the child’s development (e.g. being the one who is always bullied or sexually abused), then – working with the child - how can you improve this situation?

· It may be necessary to gain access to some children in street situations via the leader of the group / gang: “For the social worker attempting to establish contact with children in street situations, the leader is […] the key-element for approaching the group, and will often control the extent to which group members access or take advantage of external interventions.”
 How can you identify and work with these leaders to encourage them to have a positive rather than a negative influence on the others?
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Key learning points: Peer groups are often extremely important to children in street situations. Acknowledge and show respect for the role these groups play in children’s lives. Understand, from the child’s own perspective, how they fit into his/her personal risk and resiliency scheme and think how you can make these groups work for your initiatives rather than against them. Assess the role of the leader of the group and how you can work with him/her. Be aware of the group dynamics: are they static or changing? How will this impact on the child and on your work?
4.e. Gender

Activity 20: Reflections and assumptions on gender
Aim: To encourage participants to reflect on assumptions they may make about children on the basis of their sex and gender. 

Time: 10-15 minutes

Materials:  Participants’ pictures of children in street situations from Activity 5.

Task: 

· Ask participants to raise their hands if they drew a picture of a boy for Activity 5. This is likely to be the majority. Ask participants:

· Why did you automatically think more of boys than girls in street situations?

· Why are there more boys than girls in this situation? [Try to elicit ideas about gender roles, relations and opportunities in society, e.g. economic possibilities and social expectations].

· Ask one of the participants who drew a girl to introduce her to the others. Do the same with a boy. Ask participants: Do you think the reasons for them being in a street situation are similar or different? Would you treat these children differently based purely on their sex? How? Why / why not? Is it discrimination to treat children differently purely on this basis? 

· Encourage participants to think of an occasion as a child when they were treated differently from a sibling or cousin of the opposite sex (e.g. a brother being allowed to stay out later than his sister, or a brother being physically beaten when his sister was not for the same behaviour). What were the reasons for this? How did you feel about it?

· Summary: Emphasise the need to consider each child as an individual, complete human being, not just a label. Gender-specific treatment may be appropriate and necessary in some situations (e.g. sexual and reproductive healthcare, gender-sensitive counselling), but be careful that gender does not become an excuse to discriminate against one group over another (e.g. boys are offered vocational training for higher paid jobs whereas girls are automatically encouraged to rejoin their families). Challenge participants to think carefully about how they think about girls and boys, men and women and the automatic assumptions they make.
Activity 21: ‘Born Equal?’ 

Aim: To identify discrimination experienced by girls and women. 

Time: 30 minutes

Materials: Some form of random selection (e.g., cards, slips of paper), paper and pens, ‘male’ and ‘female’ labels, Handout 17 (gender)
Task: 

1. Introduction: Ask participants - “Did you know that…?”
· Women perform 67% of the world’s working hours

· Women earn 10% of the world’s income

· Women are 2/3 of the world’s illiterates

· Women own less than 1% of the world’s property

2. Divide participants into small groups. Ask half the groups to list 5 advantages and 5 disadvantages of being a woman. Ask the other half to do the same for men. 

3. Ask each small group to report their lists. Record them on chart paper. Then ask the whole group to rate on a scale of 1-5 how important each item is to the life of an individual. For example, something trivial like ‘Wearing a certain kind of attractive clothing’ might receive a 1 while ‘Not get as much food’ might receive a 5. 

4. Draw a line on the floor with chalk or outside on the ground. Explain that this is the starting line and ask everyone to put his or her toes on the line. Explain that all the participants are babies born on the same day, and according to the UN Universal Declaration of Human Rights they are ‘born free and equal in dignity and rights.’ Then explain that unfortunately, some members of the community are not really ‘equal in rights and dignity.’ Ask each participant to draw a card indicating whether they are ‘male’ or ‘female.’ 

5. Then read one of the advantages for men that received a 5 rating (e.g., ‘Make more money’) and ask everyone who is ‘male’ to step forward 5 steps. Do the same for an advantage for women. Then read a disadvantage for men and ask the ‘males’ to step backward the number of steps that the disadvantage was rated; then do the same for the ‘females.’ 

6. Continue in this same manner through the advantages and disadvantages on the list. When a large gap has developed between the ‘males’ and the ‘females,’ ask them to turn and face each other. Ask several individuals from each group: 

· How do you feel about your ‘position’? 

· What do you want to say to those in the other group? 
· How would you feel if you were in the other group? 
7. Emphasise that this activity points out how cumulative discrimination works to erode the human rights principle of equality. [This activity can be adapted to illustrate any form of discrimination e.g., against people with disabilities; ethnic, racial or religious minorities; indigenous people.]

8. Lead into a discussion on how this affects girls and boys in street situations. Refer back to the causes and consequences of children ending up in street situations (Activity 8, Section 2.c): what are the ‘gender’ aspects of these causes and consequences?

9. Give participants Handout 17 (gender). 
Optional: Trainers, with the assistance of a local legal expert, could do a mapping / summary of local laws in relation to women and girls in advance of the session, e.g. family code, anti-sexual harassment laws, marriage laws, anti-rape laws, anti-violence laws, anti-discrimination, labour code, maternity leave benefits, family planning services etc. as a basis for discussion on gender inequality and how this affects the causes of children ending up in street situations, and treatment of these children once on the streets. However, avoid spending too much time in the session going over detailed laws. It is better to provide information such as this on a handout.
Activity 22: Gender and children in street situations
Aim: To revise basic gender-related information in relation to children in street situations introduced during Section 2.b of this manual; to lead into further discussions of how gender sensitivity affects work with children in street situations.

Time: 30 minutes – 1 hour depending on amount of discussion
Task: 
· Participants should stand up with space to move around. Read out the following series of statements. If participants think the statement is true, they should move to the front of the room. If they think it is false, they should move to the back of the room. If they are not sure, they should move to the middle of the room. After each statement, ask one person from each group to explain why they chose their answer. Lead into a general, brief discussion about the particular point, including key information given below, and then give participants the opportunity to move positions if they have changed their minds during the discussion.

· Statements: [Please note that all of the suggested answers here are based on generalisations.  Participants can therefore also choose the ‘don’t know’ option in each case on the basis that it depends entirely on the individual child in any given circumstance as each child is different].

· “Girls will often put up with abuse at home for longer periods than boys” [True: in general, there is more cultural pressure for girls to stay at home and so it can take a lot to finally ‘push’ a girl to the point where she feels she can no longer stay in the household].

· “It is often easier to reunify with their families girls who have run away from home to live on the streets than boys” [False: Once girls make the decision to leave home it tends to be a more permanent rupture than for boys. Because of the perceived social and cultural ‘unacceptability’ of girls living on the streets – and the automatic assumption that girls will have been involved in sexual activity on the streets -  it can be culturally more difficult for families to accept them back compared with boys. Families may feel that the girl has brought shame onto the household].
· “Girls are more vulnerable to sexual abuse on the streets than boys” [Don’t know: There is an automatic assumption that girls are more vulnerable to peer and adult sexual abuse because of their perceived physical weakness and lack of social, cultural and economic power to negotiate consensual, safe sex situations. In many cases this is true. However, this can detract attention away from the sexual abuse suffered by boys which is also widespread and which may be culturally more ‘taboo’ and therefore less acknowledged. Boys may also be less likely to report sexual abuse for fear of ridicule and loss of ‘masculine’ pride and control. ‘Vulnerability’ must be weighed up against ‘resiliency’ which is very individualised (see Section 4.c above). However, what is true is that girls living on the streets also face the added problems of early, unwanted pregnancy and may be more vulnerable to trafficking as well as forced ‘off-street’ prostitution].
· “Boys in street situations prefer to deal with male social workers or other professionals and girls prefer to deal with females” [Don’t know: Again this will depend on the individual child - especially their past experiences of relationships with adults. It will also depend on the individual personality of the adult and whether they are able to develop a relationship of trust with the child. Cultural parameters which govern inter-gender contact between adults and children also need to be taken into account. Girls and boys may react differently to women and men depending on what they think is required of the situation or what they think they can get out of the situation. For example: both girls and boys may appeal for sympathy from an older ‘mother’ or ‘father’ figure but they may try to impress, or feel embarrassed by, a younger woman or man out of envy or sexual attraction (sexual attraction is not necessarily limited to boys for women and girls for men: children may also develop a crush on same sex role models); girls may try to manipulate men through ‘flirting’ behaviour if this is how they are used to surviving at home or on the streets; girls may be resentful of younger professional women who visibly represent their own lost opportunities; boys may try to assert physical or sexual power over younger women as a show of status among peers; girls or boys may be reminded of particular adults from their past, male or female, whom they either trust or mistrust. In terms of good practice it is therefore ideal to have a choice of male or female professionals with whom the children can relate and who can provide positive role models of both sexes - although this is unfortunately rarely possible in practice].
· “Boys tend to ‘externalise’ their emotional pain through aggression and girls tend to ’internalise’ their emotional pain through depression and self-harm” [True: although once again this depends on the individual child].
·  “Gender sensitivity means treating girls and boys differently” [False: It is not necessarily about assuming that a child will automatically have different needs and reactions based solely on their sex. Instead it is about being sensitive to the girl or boy as an individual, multi-faceted human being – of which gender makes up a part. ‘Gender sensitivity’ is partly about understanding how gender affects the way you treat children, but it is also about understanding more broadly how gender inequality in relation to economic, social and political power often contributes to the causes of children being in street situations in the first place and the opportunities available to them once they are on the streets.]  
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See also: Section 2.b. of this manual for basic information in relation to gender and street children.
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Key learning points: Treat girls and boys equally as much as possible, but be aware that sometimes they may need different treatment – judge this on an individual basis; girls and boys may react to things in different ways; where possible provide a choice of male or female professionals whom the child can talk to; do not discriminate against girls or boys in terms of the opportunities you offer them; take violence against women and girls seriously – it is a serious crime with far-reaching consequences.
4.f. ‘3-Stage Choice Process’ 

Activity 23: Choices – personal reflection
Aim: To explore the importance of choice in our lives and factors which help or hinder our ability to make choices.
Time: 10-15 minutes
Materials: Flipchart and pens
Task: 
· Participants should think of 3 choices they made this morning. They can be big or small choices – e.g. what to have for breakfast, what form of transport to take in order to arrive at the workshop, what to wear, how to handle an important family or work issue. 

· In pairs, share these choices and decide whether each choice was a) a free choice; b) a limited choice; c) a very limited or ‘non-choice’.

· Discuss in pairs, or groups of 4, what factors serve to help or hinder us when we make choices.

· Plenary feedback: Divide a flipchart sheet into quarters and label as follows:

	
	Help (
	Hinder (

	Internal
	
	

	External
	
	


· Write up which factors help or hinder our ability to make choices and whether these factors are internal (e.g. those relating to character) or external. Ask participants to reflect on the other topics already covered in this section and how they might impact on a child’s ability to make choices: ages and stages of development; attachment theory; risk and resilience; peer groups; gender. Do you think children in street situations are able to make free choices?

· Optional / additional discussion questions: Think of a time when someone made a choice for you / when you didn’t have a choice. How did you feel? Why? What was the outcome? Would the outcome have been different if you had been able to make the choice yourself? What are the benefits of being able to make your own choices? Are there any disadvantages to having to make your own choices? 

Activity 24: ‘3-Stage Choice Process’

Aim: To demonstrate to participants in a memorable way the ‘3-stage choice process’ for working with children.
Time: 10 minutes
Materials: Volunteer participant
Task: 
· Explain: We all make choices every day – some big, some small. Each child in front of you has made a series of choices that have brought them to where they are now in their life journey. However, for many children who are not lucky enough to have the support of a loving family and positive role models, these choices may actually be ‘limited choices’ or even ‘non-choices.’ For example, a boy or girl may be faced with the dilemma: ‘Do I stay at home and continue to be abused by my step-father, or do I take my chances of being abused on the street?’; ‘Do I steal or go hungry?’; ‘Do I help the older boy in a robbery or get beaten up by him?’ These are ‘limited’ or even ‘non-choices.’ You, as a professional, can help to change a child’s life by understanding and expanding the choices available to that child when they come into contact with you. This approach is known as the ‘3-stage choice process’.

· Ask for a volunteer to come to the front and pretend to be a child in a street situation. Explain to participants: imagine that when you come into contact with this child, s/he has already made choices on his/her life journey (indicate a path ‘behind’ the ‘child’).  
1. Understand choices: We need to understand, from their own perspective, why individual children have made the choices they have – and remember, they may be ‘limited’ or ‘non-choices’. Do not assume that you know the situation. Listen to the child and take them seriously. Only once we understand the background to a particular child’s situation can we attempt to identify a suitable intervention that we can work with them to implement.

2. Expand choices: The next logical step is to help expand the choices available to children. For children in need of care and protection, options can include: small residential shelters as an alternative to sleeping in a dangerous alleyway; family reunification or group living; the option of less hazardous employment through a local NGO; ensuring that victims / survivors, especially of sexual abuse, are given the opportunity to take control of what happens to them and that their opinion is respected. [Indicate here a range of ‘pathways’ in front of the ‘child’].
3. Empower children to make choices: Even when choices are expanded, it can be difficult for children to make, and carry through, their choices. This can be especially difficult in the case of children who are not used to being able to make free choices, e.g. children who have been abused, children who have limited decision-making power in gangs, children who are addicted to drugs.  In some cultures, girls may be less used to making decisions for themselves than boys. In spite of these obstacles, it is still very important that children – to the greatest possible extent within given circumstances - make educated choices for themselves, rather than having ‘choices’ made for them by others, no matter how well-intentioned. Children who are empowered to make their own choices are better able to protect themselves, assess and strengthen their own support networks, and take part in shaping their own lives and contributing to society in a positive way. [Put your arm around the ‘child’s’ shoulders and walk with them down the ‘child’s’ chosen ‘path’. This visual exercise is more effective if you talk through an actual example of a child making choices – e.g. by basing it on the story of one of the participant’s drawings from Activity 5].
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 Non-discrimination: It may be that, due to socio-economic and cultural constraints, there are fewer choices available to some children compared with others (refer to Activity 23). Therefore particular efforts should be made to ensure that options are made equally available to all children, regardless of whether they are male or female, what religion or race they are etc. 
Give participants Handout 18 (3-stage choice process). 
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Key learning points: Employ the ‘3-stage choice process’ when working with children in street situations: 1. Understand from the child’s own perspective the choices they have made so far; 2. Expand the choices available to them; 3. Empower them to make and follow through on their choices. This will mean addressing factors which hinder them being able to make choices and strengthening factors which help. Remember not to discriminate against any particular child or group of children when it comes to expanding choices!
Summary of Section 4
Participants should now be familiar with the following:

· The 4 areas of child development (physical, cognitive, emotional and social / moral); the inputs needed for good development in each of these areas; how individual children’s development can vary depending on these inputs as well as on age and ability; 

· The basic concept of ‘attachment theory’ and the implications of this for working with children in street situations;

· The importance of resilience when working with children and how to identify internal and external risk and resilience factors;

· The importance of peer groups for children in street situations;

· The implications of  ‘gender-sensitivity’ for working with children in street situations;
· The ‘3-stage choice process’ (understanding and expanding children’s choices, then empowering and supporting them to make and carry through on those choices).
Handout 13
Areas and stages of development
As children grow, they ‘develop’ in four different areas.

Physical: Refers to the child’s body. Physical development includes the child growing bigger and changes in the body. Physical sexual development includes changes in hormones (chemicals in the body) which can strongly affect an adolescent’s emotional state.
Cognitive: Refers to what a person or child knows and understands. It refers to the mental process of knowing, thinking, remembering, reasoning, understanding, problem solving, evaluating, and using judgment. It is in contrast to emotional processes. As children get older, their ability in all of these areas increases.

Emotional: Refers to feelings rather than knowledge. As a child gets older, he or she gains increasing control over his/her emotions, learning - through social interactions – what is considered ‘appropriate’ emotional behaviour in different circumstances and within the context of his/her culture. 

Social / moral: Social development is about knowing how to communicate and act with others. Moral refers to knowing what is right and wrong. As a child gets older, his/her understanding of this increases, but it depends very much on what environment he/she is in and who his/her role models are. There is a difference between ‘cognitive’ and ‘moral’ reasoning and judgment. For example, a child might ‘understand’ in a cognitive way, that stealing is ‘against the rules’ because they have been told this, but they might not ‘understand’ that it is ‘wrong’ in a moral sense.

In an ideal situation, all children’s rights are respected and fulfilled and children receive all of the input they need in order to develop as well-rounded individuals. The younger the child, the less developed they will be in all of these areas, but if they are growing up in a supportive, safe and loving environment, they will still be on track for overall balanced development.

Think about the types of input needed for a child to develop equally and healthily in each of the four areas, for example:

· physical development - proper nutrition, protection from violence etc.; 

· cognitive development – stimulation, education, play etc.; 

· emotional development – supportive family, love, protection from neglect and emotional abuse etc.; 
social and moral development – positive role models, positive and consistent disciple in a loving context (praising good behaviour, explaining why bad behaviour is wrong) etc. 


‘Uneven’ child development

However, if children do not get the right kind of input and they grow up in an environment where their rights are not respected or fulfilled, then their development will be affected and can be ‘unbalanced.’ 

For example: 

· If a child does not get enough nutritious food he or she will not develop properly physically; 

· If a child does not get enough stimulation or education, his or her cognitive development will be affected; 

· If a child does not grow up in a loving and supportive environment, or if they grow up in a situation of neglect and emotional abuse, then their emotional, social and moral development will be less advanced than that of a child who has better opportunities. 

For example, a 15-year-old boy or girl living on the streets may be physically (including sexually) developed and may ‘look’ like a ‘15-year-old’, and they might even have quite good cognitive ‘streetwise’ skills which they have picked up in order to survive, but their emotional, social and moral development might be at a much lower level.

Implications for working with children in street situations

· Different ages: A 7-year-old is obviously very different to a 17-year-old. The younger the child is in general, regardless of their background, the less he or she will be to understand certain things.

· Different abilities: Each child is different. We are all born with different personalities and abilities. Some children are naturally more intelligent, creative or sensitive than others. Some are born with, or acquire, physical or mental impairments which can lead to disability. Some disadvantages may be overcome by appropriate support in a loving and encouraging environment. However, regardless of age or social background, it is still safe to say that not all 7-year-olds are at the same level of development. Each child must therefore be assessed and treated on an individual basis.

· Different backgrounds: In addition to age differences, children such as children in street situations, who may lack the necessary supportive and nurturing environment needed in order to develop to their fullest potential, are likely to have experienced uneven, or ‘unbalanced’ development across the four areas discussed above. Even if an adolescent street child appears to be physically well developed, he or she might well display a lower level of emotional, social and moral development. 

In general, younger children, those with more limited abilities, and those with uneven / unbalanced development may be less able to understand:

· The implications of their choices and behaviour – the impact on others and ramifications for themselves; 

· The difference between right and wrong; 

· The way systems work;

· Complex / technical language;

· Adult concepts and understanding of time – e.g. they might refer to an event as happening ‘on the same day that my friend Akyl hurt his leg’ rather than ‘three days ago’ as an adult would describe it.
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Key learning points: Your treatment of every child should always be appropriate to the individual child’s developmental age – not just how old they ‘look.’ Do not assume that a street child has achieved ‘adult’ levels of emotional and moral development because of the way they look and act. Be patient and understanding; use child-friendly language; explain things clearly; check they have genuinely understood by getting them to repeat important information back to you. Understand the choices that the child has made within the limits of their particular developmental context and work to expand those choices so as to have a positive, rather than a negative, impact on their development.

When working with children in street situations, remember this diagram and the 4 rules which accompany it: 

1. Do no harm to any of the areas of development through your intervention

2. Contribute positively to these areas of development through your intervention

3. Remember the evolving capacities of the child: a 7-year-old is at a different developmental level to a 17-year-old

4. Remember the individuality of each child: even children of the same age have different natural abilities and additionally some may have experienced uneven child development through their upbringing.

Handout 14

Attachment theory

· Children develop different styles of attachment based on experiences and interactions with their primary caregivers. 
· Researchers have developed various ways of assessing attachment in children. 
· Much of early attachment theory was written by John Bowlby. 
· Mary Ainsworth conducted research based on Bowlby's theory and she devised the ‘strange situation protocol’ where a mother (or other caregiver) and child are separated and reunited twice across eight episodes. 1. Ainsworth placed the mother and child in a room with toys to explore; 2. A stranger entered; 3. The mother left; 4. The stranger left; 5. The mother returned and comforted the child; 6. The mother left; 7. The stranger entered and attempted to comfort the child; 8. The mother returned and comforted the child. 
· Infants were classified in one of three categories based on their behaviour on reunion with their mothers: secure, avoidant or ambivalent attachment. Since the initial work by Ainsworth in 1978, a fourth category has been identified by Dr. Mary Main and Judith Solomon in1990: disorganised attachment.

	Attachment type
	Child’s behaviour
	Attachment figure’s behaviour

	Secure attachment
	The child protests the mother's departure and quiets promptly on the mother's return, accepting comfort from her and returning to exploration.
	The attachment figure responds appropriately, promptly and consistently to the emotional as well as the physical needs of the child. She helps her child to transition and regulate stress, and as a result, the child uses her as a secure base in the home environment.

	Avoidant attachment
	The child shows little to no signs of distress at the mother's departure, a willingness to explore the toys, and little to no visible response to the mother's return.
	The attachment figure shows little response to the child when distressed. She discourages her child from crying and encourages independence and exploration. The avoidantly attached child may have lower quality play than the securely attached child.

	Ambivalent attachment
	The child shows sadness on the mother's departure, ability to be picked up by the stranger and even 'warm' to the stranger, and on the mother's return, some ambivalence, signs of anger, reluctance to 'warm' to her and return to play.
	The attachment figure is inconsistent with her child, at times be appropriate and at other times neglectful to the child. The child raised in an ambivalent relationship becomes preoccupied with the mother's availability and cannot explore his environment freely or use his mother as a secure base. The ambivalently attached child is vulnerable to difficulty coping with life stresses and may display role reversal with the mother.

	Disorganized attachment
	The child presents stereotypes upon the mother's return after separation, such as freezing for several seconds or rocking. This appears to indicate the child's lack of coherent coping strategy. Children who are classified as disorganized are also given a classification as secure, ambivalent or avoidant based on their overall reunion behaviour.
	This can be associated with frightened/disoriented behaviour, intrusiveness/negativity and withdrawal, role/boundary confusion, affective communication errors and child maltreatment.


[image: image13.emf]

Key learning points: Children need a secure attachment to at least one primary carer to ensure healthy physical, cognitive, emotional and social development and to set a good pattern for future relationships with other people. It is difficult to achieve secure attachment where there is a low ratio of carers to children and where there is a high turnover of carers (such as in large institutions). Be patient, reliable, caring, available and consistent when dealing with children in street situations in order to gain their trust which, based on their past experiences, they might find difficult to give.
Handout 15

Resilience

There has been a recent shift in the field of child development away from focusing on environmental risk factors towards consideration of personal resiliency and environmental protective factors that allow a child to survive the adversities of his or her environment.  


What is resilience?

“Resilience has been defined as the capacity to withstand, recover, and even grow from negative experiences”.

Studies have revealed the following critical factors associated with resiliency: 

· External supports and resources available to a child (e.g. family, school and community institutions); 

· Personal / internal strengths that a child develops (e.g. self-esteem, a capacity for self-monitoring, spirituality and altruism), 

· Social interpersonal skills acquired (e.g. conflict resolution and communication skills).
 

In general, resilience requires a combination of all of these things: internal strengths alone are not enough as a child is constantly interacting with his or her environment.
Some internal strengths and social interpersonal skills include: sense of direction; belief in self; social problem-solving skills; street survival skills – although these may involve self-damaging behaviour; ability to separate oneself physically and/or psychologically from risk factors in one’s environment; realistic view of one’s environment; having a hobby or creative talent; self-monitoring; self-control; intellectual capacity; ‘easy’ temperaments and dispositions – which helps foster good interpersonal relationships thus allowing others to treat them in a more positive manner; capacity to recognize and learn from mistakes made in the past; sense of humour; leadership skills; altruism; empathy; sense of morality; religion or faith in God. (Based on interviews with 25 children in street situations in the Philippines).

Any interventions in the field of children in street situations need to focus on minimizing the risk factors and emphasizing the protective factors in the relationships that children in street situations have with others.  Concentrate not only on their problems, but also on their strengths and try and enhance their resiliency.

In the context of children who lack ‘traditional’ family ties, the role of the peer group or gang as an ‘alternative’ family has important implications for the resiliency of children in street situations.  
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Key learning points: 
· Focus on positive things within the child and his/her environment – not just the negative things. This is a much more empowering approach for children as it recognises and builds on their strengths. With a little encouragement, children in street situations are capable of participating in a very positive way to their own development as well as that of their peers, families and communities. 

· Find out as much as you can about the individual child’s internal and external risk and resilience factors as this will help you to identify the best range of options available to that child. 

· The external resilience factors make up the child’s ‘social support network’ which you can also be a part of. 

· Be a positive rather than a negative influence in a child’s life by helping them to minimise the influence of internal and external risk factors and strengthen the influence of internal and external resilience factors.

Handout 16

Peer groups

Children’s involvement in ‘gangs’ or peer groups on the streets can be one of the main risk factors in an individual child’s experience, but it can also be one of the main protective factors, depending on the nature of the gang / group, the character of the leader, the local environment, the extent and type of substance abuse and ‘survival strategies’ engaged in and so on.

Why do children in street situations join gangs / groups?

In a society that has failed to provide them with their basic physical and emotional needs children in street situations join gangs / groups in response to:

· social exclusion

· loneliness 

· need for protection
 

What are the positive and negative factors of street gangs / peer groups?

In many countries it is a key coping strategy for survival in a hostile environment and the negative aspects of gang involvement must therefore be balanced against the positive ones. 

Negative aspects may include:

· violence (to maintain discipline and assert authority within the hierarchy of the gang as well as taking the form of inter-gang violence)

· introduction to substance abuse 

· potential for increased criminal behaviour

Positive aspects may include:

· mutual protection from outside threats

· a sense of belonging

· security

· pride (often gained through undergoing harsh initiation rites)

· friendship

· emotional and financial support (group members may often share resources)

What are the implications of peer groups for work with children in street situations? 
· Do not underestimate the importance of peers groups for children in street situations, especially for those who lack the support of a biological family. The peer group can become the child’s ‘family of choice’ rather than his/her ‘family of blood’. Children can strongly resent you if they think you are trying to break up their group and thoughts of leaving peer groups can severely impact on a homeless child’s desire for family reunification or reintegration into school.

· Remember to assess each child’s experience of peer groups on an individual basis, even children within the same group may have different experiences of the group based on age, gender, personality, role and position in the group hierarchy.

· Understand, from the individual child’s point of view: Why does s/he associate with this particular group? What are the good things about it? What are the bad things? Where does the group, or individual members of the group, fit into the risk and resiliency diagram? Does the group help to reinforce positive or negative internal psychological factors? Is there any way that the group experience can be improved? How?

· Acknowledge any particular roles that the child plays within the group: for example, s/he may be the one who takes charge of finding food, or getting work, or making jokes. If these are roles which are contributing to the positive development of life skills then how can you build on this? If these roles are having a negative impact on the child’s development (e.g. being the one who is always bullied or sexually abused), then – working with the child - how can you improve this situation?

· It may be necessary to gain access to some children in street situations via the leader of the group / gang: “For the social worker attempting to establish contact with children in street situations, the leader is […] the key-element for approaching the group, and will often control the extent to which group members access or take advantage of external interventions.”
 How can you identify and work with these leaders to encourage them to have a positive rather than a negative influence on the others?
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Key learning points: Peer groups are often extremely important to children in street situations. Acknowledge and show respect for the role these groups play in children’s lives. Understand, from the child’s own perspective, how they fit into his/her personal risk and resiliency scheme and think how you can make these groups work for your initiatives rather than against them. Assess the role of the leader of the group and how you can work with him/her. Be aware of the group dynamics: are they static or changing? How will this impact on the child and on your work?
Handout 17

Gender

· Sex: Being male or female (biological differences).

· Gender: Social, economic, political and cultural roles and expectations assigned to males and females.
· Gender sensitivity: Being ‘gender-sensitive’ is partly about recognising how a child’s sex and gender affects the way you need to treat that child appropriately in the context of your work. However, it is also about understanding gender inequality in relation to economic, social and political power. It is often this inequality that contributes to women and children – both girls and boys – ending up in street situations in need of care and protection. 

Gender sensitivity
Human rights of women and girls

· The UN Convention on the Rights of the Child (CRC) applies equally to both girls and boys up to the age of 18, even if they are married or already have children of their own.  

· In addition, the UN Convention on the Elimination of all forms of Discrimination Against Women (CEDAW) also applies to women of all ages, including girls under the age of 18. CEDAW is a comprehensive and detailed international agreement seeking the advancement  of women which: seeks to guarantee full enjoyment and exercise  of women’s human rights; requires governments which have ratified CEDAW to eliminate discrimination against women in the enjoyment of all civil, political, economic and cultural rights – in public and private life such as legal status and political participation; is concerned with ways that women are discriminated against and how to prevent that discrimination; focuses on ways women are treated differently from men.

Attitudes and behaviour towards women and girls

· Attitudes and expectations are shaped through family, school, church / religion, mass media, legal system, workplace.

· Women are often defined in terms of their relationships with men rather than as individual human beings in their own right (daughter, sister, wife, mother).

· Women are seen in many cultures as the ‘property’ of men (fathers, brothers, husbands, sons).

· Due to the attitudes about women listed above, and due to their lack of economic and political power, physical, psychological and sexual violence against women and girls is common.

The truth about violence against women and girls

· Violence against women and girls is a widespread phenomenon.  

· Women and girls are most at risk of violence from men they know.

· Gender-based violence cuts across all socio-economic groups and educational groups.

· Emotional and psychological abuse can be at least as debilitating as physical abuse.

· Alcohol and drugs may facilitate and exacerbate the commission of violent acts but they are not the real cause of violence against women and girls.

· Violence against women and girls may be physical, psychological or sexual. It includes: battering, sexual abuse, dowry violence, non-spousal rape and violence, marital rape, harmful traditional practices, sexual harassment, forced prostitution, trafficking in women and girls, and exploitation-related violence.

· Violence against women and girls, in all its forms, violates the human rights and freedoms of women and girls.

· Violence against women is now recognised as a major public health concern. Studies from a range of countries show that 40-70% of female murder victims were killed by their husband or boyfriend, often during an ongoing abusive relationship.

Gender-sensitivity in relation to children in street situations

· There are more boys than girls who live on the streets (estimates of girls range between 3 and 30% depending on the country in question
). 

· Many more boys than girls come into contact with the police as suspected offenders.  

· There is little recognition that the needs of boys and girls are different: programmes in Kenya, Senegal, Bolivia, Brazil and Guatemala report that girls on the street display more psychological damage than boys – a combination of both sexual abuse and rupture in the family; 
 the internalisation by girls of the effects of domestic violence, sexual abuse and family break-up may find expression in violent behaviour, depression, withdrawal and self-mutilation;
 girls appear to grow out of crime more successfully and at an earlier age than is the case with boys.

· There is little recognition that the needs of girls and older / adult women are different.

· No child – whether a boy or girl - should suffer violence, corporal punishment or exploitation.  
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Key learning points: Treat girls and boys equally as much as possible, but be aware that sometimes they may need different treatment – judge this on an individual basis; girls and boys may react to things in different ways; where possible provide a choice of male or female professionals whom the child can talk to; take violence against women and girls seriously – it is a serious crime with far-reaching consequences.
Handout 18

3-Stage Choice Process

· We all make choices every day – some big, some small. 

· Each child in front of you has made a series of choices that have brought them to where they are now in their life journey. 

· However, for many children who are not lucky enough to have the support of a loving family and positive role models, these choices may actually be ‘limited choices’ or even ‘non-choices.’ For example, a boy or girl may be faced with the dilemma: ‘Do I stay at home and continue to be abused by my step-father, or do I take my chances of being abused on the street?’; ‘Do I steal or go hungry?’; ‘Do I help the older boy in a robbery or get beaten up by him?’ These are ‘limited’ or even ‘non-choices.’ 

· You, as a professional, can help to change a child’s life by understanding and expanding the choices available to that child when they come into contact with you. This approach is known as the ‘3-stage choice process’.

1. Understand choices: We need to understand, from their own perspective, why individual children have made the choices they have – and remember, they may be ‘limited’ or ‘non-choices’. Do not assume that you know the situation. Listen to the child and tale them seriously. Only once we understand the background to a particular child’s situation can we attempt to identify a suitable intervention that we can work with them to implement.

2. Expand choices: The next logical step is to help expand the choices available to children. For children in need of care and protection, options can include: residential shelters as an alternative to sleeping in a dangerous alleyway; family reunification or group living; the option of less hazardous employment through a local NGO; ensuring that victims, especially of sexual abuse, are given the opportunity to take control of what happens to them and that their opinion is respected.  

3. Empower children to make choices: Even when choices are expanded, it can be difficult for children to make, and carry through, their choices. This can be especially difficult in the case of children who are not used to being able to make free choices, e.g. children who have been abused, children who have limited decision-making power in gangs, children who are addicted to drugs.  In some cultures, girls may be less used to making decisions for themselves than boys. In spite of these obstacles, it is still very important that children – to the greatest possible extent within given circumstances - make educated choices for themselves, rather than having ‘choices’ made for them by others, no matter how well-intentioned. Children who are empowered to make their own choices are better able to protect themselves, assess and strengthen their own support networks, and take part in shaping their own lives and contributing to society in a positive way.  
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 Non-discrimination: It may be that, due to socio-economic and cultural constraints, there are fewer choices available to some children compared with others (refer to Activity 22). Therefore particular efforts should be made to ensure that options are made equally available to all children, regardless of whether they are male or female, what religion or race they are etc. 

Part B:

[image: image18.png]



Police Training on Child Rights & Child Protection: 

Lessons Learned & Manual

Marie Wernham

With Savina Geerinckx & Elanor Jackson
2005

Section 5: Basic child development [Excerpts only]
b. Age of criminal responsibility in relation to child development

Definition: The minimum age of criminal responsibility refers to that age below which all children are deemed legally incapable of committing a crime. They are therefore exempt from criminal liability and cannot be prosecuted or penalised.

International laws do not specify a minimum age of criminal responsibility, leaving it up to particular States to determine their own policy.
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International human rights standards: “States Parties shall seek to promote…the establishment of a minimum age below which children shall be presumed not to have the capacity to infringe the penal law” (UN Convention on the Rights of the Child, Article 40.3(a)); “[T]he beginning of that age shall not be fixed at too low an age level, bearing in mind the facts of emotional, mental and intellectual maturity” (Beijing Rules, Article 4.1)

The minimum age of criminal responsibility varies a lot across the globe. In some countries such as India, Australia and South Africa, the minimum age is 7 years old. In other countries such as Colombia, Guinea and Ecuador, the minimum age is 18.
  

Activity 27: ‘Age of criminal responsibility in your country – discussion’

Aim: To stimulate debate about the age of criminal responsibility in your country.

Time: 10 minutes
Materials: Board and pen
Task: Ask participants if they know the age of criminal responsibility in your country. Write it on the board. Ask participants:

· Do you agree that this should be the minimum age of criminal responsibility? 

· In your opinion, should it be higher or lower? 

Take a vote on this and make a note on the board of the number of participants who think it is appropriate, the number who think it should be lower, and the number who think it should be higher. You can refer back to this further on in the training to see if anyone changes their mind after learning more about child development. Ask participants:

· Based on your experiences with your own children, or children that you know:

· At what age do children normally begin to understand the concept of ‘right and wrong’?

· At what age do children normally begin to understand the consequences of their actions upon others?

What does the ‘criminal age of responsibility’ mean in practice?

 [Adapt this table, in consultation with local legal experts, to reflect the ages and procedures in your country].

	Age of child
	Procedures

	Under the age of criminal responsibility

(For example: if this age is set at (e.g.) 12 in your country, then these procedures applies to all children who have not yet reached their 13th birthday. It would still include a child who commits an offence the day before their 13th birthday).
	· Return the child to his/her parents/guardians.

· Agree a plan to prevent re-offending with the child’s parents and, if possible, with social workers.

· If the child is not in the care of parents or guardians (e.g. a homeless child), refer them to social services or an NGO for care and protection as well as agreeing a plan to prevent re-offending.

	Over the age of criminal responsibility 

(For example: if the age of criminal responsibility is set at (e.g.) 12 in your country, then these procedures apply to all children aged 12 and over at the time of the alleged offence).
	· Child is responsible for an offence.  
· Diversion, where possible (i.e. except in very serious cases) should be employed at the earliest possible stage.

· When deciding diversion also consider age, maturity of the child, any previous offending, and views of the victim.

· As a last resort, i.e. for serious cases, detention may be prescribed in a special juvenile facility, the standards of which conform to international guidelines, with emphasis on the earliest possible release and reintegration into the community.


Discussion: Ask participants once again if they agree with your country’s minimum age of criminal responsibility. Take another vote on whether it should stay the same, be higher or be lower and compare the numbers from this second vote with those from earlier on. If any participants changed their minds, give them the opportunity to explain why.

d. Police as a positive influence on child development
Tell participants:

· For children’s development to be healthy and balanced, children’s rights must be respected and fulfilled and children must be given support and guidance. [Refer back to the arrows on the earlier diagram. If you did Activity 7 from Section 2 (“A police officer is a friend”), refer back to it at this stage. Alternatively, remind participants of other moments in the training so far when you have discussed opportunities for police officers to be a positive influence in the lives of children in difficult circumstances]. 
 

· The following activities show why it is important that you, as police officers, ensure that every child’s encounter with the police is an opportunity for positive change within their life and a further step down the road towards greater emotional and moral development.

Activity 28: ‘What you put in will come out’

Aim: To understand that children’s behaviour is shaped by how they are treated by, and what they learn from, their family, community and society; to recognise that all children have great potential to contribute positively to society if provided positive inputs and influences.

Time: 10 minutes

Materials needed: Bowl of water and a large sponge

Task:

1. Put a bowl of water on a table in front of the room and have a (large) sponge available. Ask the participants what will happen when the sponge is put into the water.  

2. Now ask the participants what will happen if the sponge is put into a bowl of beer and a bowl of blood. The essential part of this exercise is for the participants to understand that the sponge will completely soak up the water, beer or blood.

3. Explain that if the sponge is squeezed, then water, beer or blood (or whatever has been soaked up) will come out.

4. Take the (still dry) sponge and hold it in plain view of the participants. Tell them that:

· The sponge symbolises a child. When a child is born he or she is like a clean and empty sponge, needing everything from the adults around him or her such as food, love, warmth and teaching. In order to develop, the child needs input from all those around him or her [put the sponge into the water, take it out and squeeze it in front of the group].

· This means that if we give the child healthy food, clean water, love, protection, warmth and good education and guidance, the child will become a healthy, strong and loving person.

5. However, if we fill the child with beer (which represents drunkenness and bad family circumstances) then beer (or bad habits and aggression) will come out. [Fill and squeeze of the sponge to demonstrate]. And if we fill the child with blood (which represents violence, anger, abuse, war and death) then blood (hatred, violence and death) will come out. [Fill and squeeze of the sponge to demonstrate].   

6. This exercise demonstrates that children are dependent on adults and their external environment for their development. The way people treat them, the surrounding area and the society in which they live will determine their behaviour significantly. Police officers should always bear this in mind in their encounters with children. The police have a duty to protect children from violence and harm (‘beer’ and ‘blood’) and the opportunity to be a positive influence in their lives (refreshing and nourishing ‘water’). You can achieve this by being a good role model and giving children the chance to: expand the choices available to them at a difficult time; make the best of their difficult circumstances; and, in the case of children in conflict with the law, learn from their mistakes and take responsibility for their actions. 

Crisis or chance?

A child’s every encounter with another person, or the tasks given to a child during certain stages of development, can bring either a crisis (risk) or a chance (opportunity). For example:

	Chance / opportunity
	Crisis / risk

	When parents are loving and caring and give a safe home environment, it will give the child the chance to learn and grow with the parents’ encouragement.
	If the parents are abusive, alcoholic or careless, the child will not grow and develop in a positive way. Instead of gaining confidence and feeling safe and loved, the child may develop a sense of fear, incompetence and loneliness and may feel unsafe.

	When a child succeeds in tasks, and is given praise and encouragement, it gives the child an opportunity to grow and to gain self-esteem, to feel confident and competent (i.e. the child thinks ‘I can do this!’).
	If a child fails in tasks and is constantly criticised, it can cause a crisis or pose a risk to the child’s development. The child can develop a feeling of negativity about her/himself (i.e. the child thinks ‘I’m worthless, I can’t do anything, I’m stupid’)


Activity 29: ‘Crisis or chance? – Discussion’

Aim: To identify examples of ‘crises’ and ‘chances’ in a child’s life and the people who can play either a negative or positive role in such situations.

Time: 15 minutes
Materials: Board and pen
Task: Draw two columns on the board. Write the words ‘crisis’ and ‘chance’ at the top of each column. Ask participants for examples of ‘crises’ and ‘chances’ in a child’s life and write them on the board in the appropriate column. Ask the participants to identify the main ‘significant person(s)’ in the examples given, both for the ‘crisis’ and for the ‘chance’ examples. In other words, in the crisis situation, who is the person who is a negative influence? In the chance situation, who is the person who is the positive influence?
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 Please note: The more crisis situations a child has to encounter in her or his life, the more risk there is for this child to develop a negative identity in the present and also the future. For example:

children who encounter hunger and poverty, or neglect or exploitation, or who are exposed to violence, alcoholism and drug abuse may not develop enough self-esteem, tolerance, competence or positive problem-solving skills. They are therefore likely to come into contact with people whose behaviour could lead them to commit crime and possibly to further abuse and/or exploitation.

Is a child’s meeting with a police officer a crisis or a chance?

Although a meeting with a police officer may be in a situation of crisis, the police officer nevertheless has the opportunity to positively influence the life of a child and to stop the negative cycle that the child is involved in. If it is found that the child is living in an environment which poses crises or risks, the police have a chance to intervene in that situation and stop that negative cycle. [Refer back to the ‘revolving door cycle’ of street children in the criminal justice system, Section 3].
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Key learning points: A police officer can turn a crisis into a chance and an opportunity for change. A police officer can be ‘significant person’ that a child meets and can make sure that this encounter is a positive one.
Part C:

Juvenile Justice Power Walk
UNICEF Papua New Guinea

Exercise: Power Walk

(Technique: Large group game)


Time estimated: 30 minutes


Materials Needed:

* character cards

· Give each of the participants a piece of paper with a character written on it.  The characters are listed in Section A. If there are fewer than 25 participants, reduce the number of characters, making sure you do not take out too many one from one group (e.g. all the powerful ones, or all the vulnerable ones)

· Request the participants to join at an open space for the exercise

· Ask participants to stand in a row

· Give an instruction to participants to take one step forward if the statement applies to his/her given character. Read the statements following statements:

1. If I am arrested, I get legal representation

2. I would be confident if I had to speak directly to a magistrate

3. If I was put in a cell, I could defend myself if a fight broke out 

4. If I was arrested, I could afford a K50 bail

5. If I was hungry, I could buy food

6. If I am arrested, I would not be treated violently or roughly

7. If I wanted to complain about how the police treated me, I know who I could go to for help

8. If I want to appeal my sentence, I know what to do

9. I went to secondary school 

10. If I got into a fight, people would ask for my side of the story

11. I can name some of the laws in the country

12. I know a little bit about the constitution

13. If I was arrested, someone would immediately be told

14. When I am in jail, my family is likely to come and visit (if I want them to)

15. I can read and understand legislation

After reading the statements ask those who have come forward and discuss why they are at the front, what those who remained at the back feel about those moved forward. Explain that these are people normally meet when at community. Also ask people at the back who they are and why they did not take steps. Explain that these are people who deserve attention.

Discuss the outcomes of the power walk and its implication on our community level activities. Also assess what capacities people at different level need to listen to others.

Some key questions that facilitators may want to ask:

· Why are some people at the back, and others are at the front?

· How did the people at the back feel when the others were stepping forward?

· How did the people at the front feel when they moved ahead of the others?

· Can the participants who take none or only take a few steps have their voices heard by those at the front?  How could they be heard?

· What is the position of girls, boys and women relative to others in the power walk?

· The distance between participants symbolizes lots of real distances or inequities in communities.  What are they?  (Socio-economic, cultural, rural/urban, status, etc.)
Power Walk Characters

	Lawyer with Public Solicitors 
	Street boy, aged 10

	Lawyer with private firm
	Buai seller, boy aged 12

	Attorney General
	Boy aged 14, never went to school

	Senior Policy Officer with Dept Education
	Girl, aged 14, never went to school

	Village Court Magistrate
	Girl, aged 16, completed Grade 8

	LLG Councillor
	Boy aged 13, completed Grade 6

	Local member of Parliament
	Girl, aged 12, in Grade 6

	Police Station Commander
	Girl sex worker, aged 16, never went to school

	Female HIV and AIDS peer educator
	Boy, aged 7, enrolled in Grade 2

	Female sex worker, 25yrs
	Girl, aged 7, enrolled in Grade 2

	Male Storekeeper
	Teenage mother, aged 17
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